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1 Initial situation

The declaration of the European Council of Lisbon (2000) stipulated the educational goals on
the European level: to create by 2010 a European educational space in line with a ,Social
Cohesion“. As far as education and training is concerned the follow-up of Barcelona outlines
that: ,Education and training systems in Europe should become a worldwide reference for
quality by 2010.”

This makes clear that European educational policy must be practiced in close connection

with economic growth, occupation and social cohesion and intends among others:

to increase investments in human capital,

- to reduce the number of young men without sufficient educational and professional

knowledge and qualification,
- to prepare for the knowledge society,

- to improve mobility and

to make qualification certificates more transparent.

The following factors enhance or impede the linking of the modular curricula of the decorator
painter training in the European VET institutions:

- Requirements of the EU policies related to the VET, human resources development and
employment, implementation of the Copenhagen process and introduction of its meas-
ures — ECVET and EQF.

- Growing internationalization of the construction sector in terms of the workforce migra-
tion and related needs to ensure the quality of vocational training and provided compe-

tences and qualifications.

- More or less cohesive and even technological development of the construction sector in
the EU countries in terms of the introduction and application of the new technologies,
new work organization methods etc. It implies higher coherence of the labor market
needs in terms of qualifications and the higher coherence in the qualitative needs of the

workplaces in the competences and skills of the employees in this sector.

- Increasing international cooperation of the construction sector enterprises and VET insti-
tutions in the frames of the European sectoral structures, existing experiences of the co-

operation and partnership in the different European projects.

- Flexibility of the modular training and its provided possibilities to acquire and develop the
qualification of the decorator painter by acquiring the competences at the different VET

institutions and workplaces in the several or more countries.



- Growing demand for the “multi-skilling” and the “international” experience of work and
training in the construction sector making them important factors of the employability and

competitiveness in the labor market.
Impeding factors

- Differences in the level of the technological development of the infrastructure of training
between the VET institutions of the different countries. The existing gaps between the
technological development of the work processes and the state of the technological basis
of practical training of the VET institutions can be very different between the countries
depending on the state funding of VET system, state of cooperation between the VET in-
stitutions and employers and many other factors. It results to the differences in the train-

ing quality, as well as in the quality of provided competences and qualifications.

- Existing differences in the structure of the training modules and provided competences

between the different countries.

- Existing differences in the assessment of the learning outcomes in the modular training,
as well as in the recognition and awarding of the competences and qualifications.

- Differences in the experiences of the countries in the level of implementation and devel-
opment of the modular training, when some countries have rich experience in this field

and other are only in the beginning of the process.

- Differences in the know-how and qualifications of the VET teachers and trainers in the

field of the modular training.

The main handicap for achieving this goal is the lack of coherence and compatibility between
the respective vocational training systems. They are either characterized by school based
training (for instance in Lithuania), by dual vocational training (Germany) or by market based
training (Scotland). Furthermore, the duration of training units differs a lot and is subject to

national, non-compatible rules and regulations.

It is only possible to overcome these differences if the training units are made comparative
and transparent by a modular based system in which the expected capacities and skills re-
quired for the profession have been definitively fixed. This is the only way to abolish incom-
patibility between very different national vocational systems. However, this procedure re-

quires the application of the following principles of vocational learning:

- Reflected working experience in the sense of learning on the workplace, to be alternated
by systematic learning at vocational schools (compare with the success of the Scottish
system of modern apprenticeship)

- Capacity to execute a vocational activity, to identify with it and to go in for it



At present it seems still difficult to prove the acquisition of formal and informal competences
in this system. This concerns especially the transparency and comparability of professional

qualification proofs and their proper use on the national and international working market.

But meanwhile there are several European instruments (see ill. 1) which have been used at

different occasions. Their acceptance largely depends on their effectiveness on the Euro-

pean working market and the contribution to professional mobility.

Europass

Frame document,
integrating different
instruments, can
be combined with
other documents

Curriculum vitae

Language certifi-
cate

European Qualification
Framework

Meta-framework for comparison of
the qualifications provided in the EU
countries in order to ensure and
promote mobility of workforce and
learners between EU countries.

European Performance
Credit point system for vo-
cational training (ECVET)

Objectives:
- Validation and recognition of trans-

Aims:

Promotion of transparency,
mobility und penetrability in
vocational training

Option to acquire qualification

Mobility ferred learning outcomes and quali- subsequently
Diploma supple- fiations between the EU countries

. Validation of competences
ment Transparency of qualifications ->

acquired in an informal and

promotion of mobility of workforce non-formal way

Certificate com-
and learners

ments Acceptance and consideration

of competences still acquired
in other qualification systems
or training schemes

Elements:

Outcome oriented, description of
learning outcomes (knowledge,
skills, competence)

8 levels
Elements:

Outcome oriented description
of learning results

Validation and recognition of
learning results

Subdivision of qualification
complexes in single units

Allocation of credit points

Illustration 1: European instruments for the proof of competences
In order to create such a European educational space and a transparent proof of compe-
tences the social and professional dialogue should be flanked by an adequate European re-

search work on vocational education and qualification.

The involved European partners intend to contribute to this through the Leonardo project of
innovation transfer “DEVELOPMENT OF EUROPEAN MODULAR TRAINING PROGRAMS
FOR DECORATOR/PAINTER AND THEIR ADJUSTMENT IN LITHUANIAN AND EURO-
PEAN VET INSTITUTIONS".



The intention is to create more transparency in the training of painter/decorators despite the
diversity of vocational training methods by the help of a modular system, developed for this
group of apprentices on the basis of the experiences made in the frame of the Scottish edu-

cational model.

With such a module system the following purposes should be reached for this professional
group:

- Flexibility of training process, permitting to acquire the competences according to the
schedule and duration chosen by learners, as well as to accumulate different compe-

tences in order to obtain needed qualifications

- Mobility of learners, permitting to transfer the acquired competences and learning out-
comes to the study or work in the other countries, enhancing the execution of the differ-

ent trainee exchange programmes etc.

- Increasing comparability of competences and qualifications of painter-decorator acquired

in the different countries

- Increasing transparency of the structure and contents of qualification of painter-decorator
for the learners, VET institutions and employers, increasing the autonomy of learners in

choosing and undergoing different training pathways

2 The aim of the comparative study

The purpose of the analysis consists in comparing the concepts for the professional training
in the institutions of the partner countries Lithuania, Germany, Greece, Scotland, Spain,
Finland and Romania in relation to the modular curriculum, for instance for the instruction of
the painter/decorator. Recommendations for the work in the project DEMOP are to be di-

verted from this comparison. The following questions are relevant for it:

- What does modularising mean?

- What requirements should be fulfilled by modules?

- By what do modules differ from each other?

- Which didactical principles are to be followed with the development of modules?

- Which methodical principles should be respected?

- Which components modules should have?

- What are the requirements instructors and educational institutions have to fulfill?

- How transparency and documentation of the acquired competences can be assured?

What are the most important aspects which have to be considered analyzing the current

situation of the modular training of the painters-decorators in the VET institutions of the
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European Union countries? There can be discerned the following important questions of

analysis:

- What are the main factors which influenced the introduction of the modular curricula for
the provision of this qualification in the VET institutions of the analysed countries? What
is the influence of the current situation and development of the VET system, existing
models of the VET system? What is the influence of the situation of the construction sec-
tor and the labour market needs in this sector for the introduction of the modules and
credits systems? Is the introduction of the modular training in this field based on the ini-
tiatives of the separate VET institutions and providers (down-up approach), or it is im-
plemented by the VET system in the centralized way (top-down approach)? What are the
implications of these different approaches in the introduction of the modular training for
the quality of provided competences and qualifications and their coherence between the

different providers (VET institutions)?

- What are the main legal, political and institutional preconditions of the introduction of the
modular training curricula? (Needed legal basis, institutions of governance, expert sup-

port and control, required public funding and/or public-private co-funding mechanisms).

3 General statements about modularisation on the basis of the
analysis made by the respective partner institutions

The most important factors for the introduction of the modular training in the partner organi-

zations are

- General socioeconomic development of the different European countries,
- technical and technological development,

- demands by the economy and the social partners as well as

- the legal and educational conditions.

If the involved partners want to develop a modular training program for the instruction of
painters/decorators, it is first of all necessary to clarify what modules are like. The concept,

the content and the requests need to be discussed and dealt with,

- to be able to examine and to compare the educational and didactic-methodological ques-

tions that may arise

- to provide criteria for different forms of self assessment and evaluation as well as

benchmarking

- to support a high quality of vocational training.



The definition reads as follows:

A module of vocational training is a teaching and learning unit concluded in itself, leading

from a defined input level of the learner to a competence increase which is planned in ad-

vance.

The knowledge and skills disseminated in such a way enable the learner to use the new

competences in practice, even independently from other modules.

Modules for the profession ,painter and decorator” are certifiable units of the outcome or

competence level, which can be used either individually or as part of the modular system

with the purpose of ensuring the full degree of professionalism.

With the module development the following basic requirements need to be taken into ac-

count:

1.

In its structure the module should reflect the model of the educational process in itself.

This means that function and description of

- the interpersonal communication between learners and instructors in the training

process as well as of
- the objective factors of training (goal-content—method—organisation—result)

should be duly taken into consideration. Only by this way the modular system can be
presented convincingly as a basis for modulating a course or a professional qualification

unit.

A module should contain statements about the starting level of the learners. Perhaps the
methods of registration and assessment of the given level need to be described. Be-
sides, general vocational competences as well as occupational and life experiences of

the learners are worth being considered.

The module description should also contain information about the requirements the

teachers, instructors, learning advisors, tutors, mentors or coaches have to fulfil.

First of all the overall objective of the module as part of the development of professional
competence should be clearly expressed. The specific contribution of this module to

achieving the aim of vocational training must be distinctly shown.
Besides this, special targets referring to

- knowledge,

- skills,

- key skills and abilities

- behaviour



have to be included in the description of the module.

In order to be more concrete the overall objective could be subdivided in partial goals to
be achieved in several steps corresponding to level stages. This allows a focussing on
the main issues, a regular verification of the results, a better orientation and more reliabil-

ity especially for the learners.
A module is to be structured in such a way that besides
- basic technical knowledge also
- methods of self-organised work and learning and
- standard requirements of the execution of activity
are included.

In this connection the contents must be ordered according to the principle of growing

complexity, based on acquired knowledge, conciously inclusing repetitions.
A module is to be structured in such a way that usability is guaranteed

Modules must be formed in such a way that they fit to the operational working require-
ments. Only the compatibility with truly existing working processes can convince the em-
ployers that the proved skills match to the technical and organisational demands in their
enterprises. Modules are expected to be close to practice.

A module must provide statements about the methodological proceedings to be observed
by the learners and instructors in the process of appropriation and mediation of the con-

tents. The methodological concept of a module is influenced by the following ideas:

- The learners must be enabled and guided to self-learning activities. Methodological
and social competences should be rather coined than detached by the way of appro-
priation of the contents. This refers especially to those general competences like

among others,

o the self-control of learning processes (setting of tasks, planning of time, se-

guences, steps, duties etc.)

e the interaction in the learning group with the development of communication and
team ability (formation of groups, cooperation within groups, varying phases of

single work and group work, informal learning, exchange of information etc.)

¢ introduction in fact and solution finding processes (recognizing problems, solution,

assessment of problems etc.)



7.

10.

- The participants with their different backgrounds and expectations, often resulting
from the concrete working situation, are placed in the centre of the mediation and ap-

propriation process.

- Learning and working tasks, projects, learning arrangements, investigation tasks,
problem discussions, exercises, consultations, accompanying workshops and other
methods are linked to each other in a useful way, thus increasing the efficiency of the

single modules.

On the one hand modules should be based on each other. But on the other hand they
should be structured for an exclusive use in the scope of certified qualification, provided
the necessary conditions like an adequate level of knowledge and experience are ful-
filled. So they enable an individual adjustment of the qualification and the setting-up of a
personal education plan. This leads to the necessity of reconsidering the right order and
the timing of the single modules. The basis for the logical plan is determined by the ex-

pected professional degree and the organisation of the learning process.

A module must contain hints for the application of suitable teaching means and learning
aids closely related with the aims and contents and not overemphasizing the technical
aspect. Attention should be paid especially to the use of new media for orientation and

self-organized learning and working.

A module must draw attention to the essential organisational forms of learning and work-
ing. Preferable are those forms that place the learner in the centre of the methodological

concept and allow to increase his personal activity.

A module should contain forms and methods to inquire and assess the learning out-

comes in order to give the learners an orientation and criterion for the requirements.

Module contents are checkable if they can be valued objectively. Objectivity results from
the creation of uniform criteria with a matching assessment pattern. This is completed by
a clear description when and in which form the expected skills are considered correct.
This objectivity is inevitable as it assures that all candidates are treated and assessed in
the same way, whenever and wherever the exam takes place. Furthermore this objectiv-

ity is necessary to make the certificates equivalent and comparable.

As to their significance and their integration in a complex modular concept the modules of

vocational training are often classified according to their liability.

In this respect we discriminate between:

Obligatory modules covering substantial areas of a profession or a qualification as un-

avoidable parts of the training for all learners
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- Compulsory modules in a large number, among them a major quantity is to be selected

and realized according to the specific interests of the candidates

- Additional modules which mostly fit to the special interests of the learners, taking into ac-
count their specific preferences and strong points, but not absolutely necessary for a

successful implementation of a modular concept
For the development of a module the following structure could be helpful:

- Name of the module

A module should have a clear and evident name which refers to its content and the ex-

pected competences to be acquired.

- Learning objectives

The learning objectives describe the knowledge and abilities to be acquired by a person
by the end of the module. Learning objectives are always to be considered as ,output

target”.

- Learning contents

Learning contents are structured learning units, qualified for achieving the learning objec-

tives.

This refers to the professional, methodological and social competences and the exploita-
tion of the performing readiness and capacity of the learners. They describe the topics

and themes to be dealt with in order to achieve the learning target.

- Methods, media

The methods represent the mode of knowledge appropriation and the shaping of the pro-

cess of teaching and learning.

Boosting learning methods like f.e. project work, learning arrangments, group and indivi-

dual work, concrete practical duties in enterprises etc.

- Organisation

How, when, mode of preparation, locations (learning places), evaluation, technical condi-
tions (for instance participants should dispose of an own and reliable email connection to

enable them to communicate with the instructor even outside the learning units).

- Inquiry of the results

How to assure a continuous inquiry of the results? For instance, in the course of the
modules the participants are given the opportunity to resolve substantial tasks and to re-

flect in a critical way on their learning progress. During the final examination they have to
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develop principles and modes of behaviour, being confronted with a practical situation in
an enterprise. After a successful presentation a certificate is handed over, which contains
relevant statements on the contents, the quality of the executed tasks and the timing.

- Need of time

How much time is needed for the realisation of the module?

- Conditions for access

What about the input level of the learners? If necessary the methods of registration and
evaluation of the present level must be described. At the same time also interdisciplinary
professional competences as well as working and life experiences of the candidates

should be duly taken into consideration.

- Requirements for the instructors

Reflections on the requirements for instruction personnel like trainers, tutors, consult-

ants, mentors, coaches.

The recommended procedure for the elaboration of a module is shown in the following illus-
tration.

Inquiry about needs of the enterprises

Analysis of typical working processes

!

Transforming of the working process into
learning activities

'

Elaboration of the modules considering

e The basic requirements for modules
of vocational training and

e The didactical principles and meth-
odological aspects

!

Realisation of the module and
evaluation of the results and
reflection

iR S

Illustration 2: Procedure for the elaboration of a module
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The elaboration of a single module as well as the composition and modulation of a complex
of modules (synthesis) to a learning path requires the conscious application of didactical
principles. At the same time they can serve as the basis for the evaluation of the module or
the module combination.

Some of the main didactical principles to be respected are:
- Principle of scientific reliability

The knowledge gained with a module must not necessarily correspond to the latest and
most comprehensive extent of scientific and technical progress. But it must be adapted
for didactical use and may not contradict the level of science and engineering. However,

a scientific idealization is not recommended.
- Principle of activity

It must be emphasized that during the acquisition of professional, methodological and so-
cial competences consciousness about the essence of the available information can
hardly be achieved without the learner’'s own activity. On the other hand, activity will not
occur without consciousness of the target and the sense of the activities. Clever tech-
niques of interrogation (Socrates method) may lead to an incitement of the own activities
by the learners.

- Principle of creative work

Starting from the target and the given learning situation (especially for partial problems of
current interest) the learners should become aware of the way of learning. The learner
must be enabled to manage himself the learning and working process in a creative way.

For this the learner needs an appropriate methodological competence.
- Principle of connecting theory and practice

The professional and methodological competence to be acquired is to be completed with
.basic” theoretical knowledge. The thought knowledge and the skills are closely related to
practice and the day-to-day work in an enterprise. Theoretical knowledge should be pos-

sibly consolidated by practical activities.
- Principle of vividness

Evident presentation is the basis of all cognition. For the learners the modules must offer

the opportunity to bring about a vivid imagination starting from abstract reflection.
- Principle of systematic

The acquisition of new knowledge is a lot more easier if the new cognitive pieces (infor-

mation) are adjusted in the system of already established learning or if such a system is
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built up together with the learners themselves. For pedagogical reasons the system of
knowledge may be simplified by leaving out unessential parts.

- Principle of comprehension

The modules must be adjusted to the limits of the present performance level with the aim

of constantly raising the capacity.
- Principle of permanent use

The durable appropriation of knowledge requires constant repetition, exercise and train-

ing under different conditions.
- Principle of individualisation and differentiation

Through the modules the learners must be given the opportunity to compose themselves
their personal learning path according to their individual prerequisites, strong points and
necessities. This is the only way how the learners can be enabled to reach the expected

level of competences set by the curriculum.

4 Summary of modularising efforts in the partner institutions

4.1 Short characteristic of the partner institutions
Alytus Vocational Training Centre — Lithuania

The legal status

Alytus Vocational Training Centre is a budget institution of vocational training and education.
The autonomic structures of the institution consist of the Board of Students, the Board of

Teachers and the Centre Board.

The mission of the institution

To train the future workers giving them vocational and secondary education, being able to
take responsibility and realizing the importance of lifelong learning; to continue the education

and consulting of adults.

The strateqic aims of the centre:

to develop the services of general education and create favourable conditions for lifelong

learning;

- to achieve the human resource competence level suitable to the requirements of educa-

tion programs;

- to develop the school structure and the basis of education according to the train-

ing/education programs and the direction of activities;

- to activate the school community for project work.
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The educational programs of the institution

The centre possesses 73 main vocational training programs and 14 labour market vocational

training programs.

Hellenic Regional Development Centre — Greece

Non Governmental organisation focused on vocational education and training.
Pori College — Finland

Occupational basic and further education to the young and adults.

The strategic aims of the centre, and also European VET system:

- to develop the services of international education and create favourable conditions for

lifelong learning;

- to achieve the human resource competence level suitable to the requirements of educa-

tion programs;

- to develop the school structure and the basis of education according to the train-

ing/education programs and the direction of activities;
- to activate the school community for project work;
- to create exchange system between the countries;
- to create conditions to the manpower's mobility.
Siauliai Vocational Education and Training Centre — Lithuania

The Centre is an educational institution, which provides with professional qualification and
general education. The Centre was founded in 2004. There are five departments: Depart-
ment of Technologies, Department of Construction and Mechanics, Department of Everyday
Services, Department of Business and Trades, and Department of Electronics and Admini-
stration. The Centre trains qualified workers of 50 specialities. There are about 2800 stu-
dents and 455 employees in the Centre. 100 teachers train general education subjects and
150 teachers train professional subjects. About 70% of students acquire secondary educa-
tion during the first two tears, when their training period is 3 years. Students, who did not fin-
ish basic school, can acquire vocational gqualification. About 750 — 800 students finish school

every year.
Vilnius College of Technologies and Design — Lithuania

Vilnius College of Technologies and Design was reorganized several times it starts from
1954 when it was established as Vilnius Technical School of Construction. Within the frame-

work of education reform in 1991 the Technical School was reorganised in to Vilnius Higher
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School of Construction. In 2002, the School obtained the status non-university higher educa-
tion institution and became Vilnius College of Construction and Design. In 2003, Petras Vile-
isis Railway Transport Higher School was incorporated into VCCD as a separate faculty. In
2007 VCCD has got accreditation. In 2008 Vilnius Technical College was incorporated into
VCCD and was reorganized into Vilnius College of Technologies and Design which has 4
faculties: Faculty of Construction, Faculty of Design, Petras Vileisis Faculty of Railway

Transport and Faculty of Technical Sciences.

The college trains specialists who are well-qualified upon graduation to take up successful
positions at companies both in Lithuania and European Union. The strategy of learning and
the attitudes renewed studying have put in place. The quality of training is under regular im-

provement with the assurance of competitiveness in the labour market.

The college is very active regarding participation in European projects and programs in

Lithuania and abroad.

FRG Timisoara Romanian German Foundation Centre for Vocational Training and De-
velopment — ROMANIA

FRG was founded in April 1992. In 1993, the Vocational Training and Improvement Centre

were inaugurated.

Goals: To promote and develop vocations in the field of constructions in Romania and to

support the reintegration of Romanian emigrants returned to the country
Target groups:

- Unemployed people

- SME

- Repatriated people

- Young middle-and high school graduates

Organization form: Foundation-NGO

- 21 permanent employees
- 10 external colaborators (16 teachers with specializations in Austria and Germany)

- Dual vocational training system (33%Theory; 67%Practical) German model adapted to

the Romanian condition
- Vocational training courses, 3-6 months modules

- Vocational improvement courses, 2-5 weeks
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FRG has a capacity of 200 places for vocational qualification and 600 places for vocational

improvement. The number of students per Year is between 1200-1400.

FRG is member of the EVBB (European Association of Institutes for Vocational Training)

from 1995 and of EBSA "European Building and Services Association” from 2001.

In Romania FRG cooperate with ANOFM -the National Labor Agency, and the regional Labor
Agencies, University of construction and Installation Timisoara, Professional schools in the
field of construction and local Authorities. In the same time FRG cooperate with National
Employers Associations like UNPR - National Union of Romanian Employers, CNIPMMR —
National Council off Small and Medium Sized Private Enterprises in Romania, CPISC — Na-
tional Confederation Employers Association of Industry Services and Commerce and Em-

ployers Unions like ASL Timis — Association of Free Unions Timis.
DUNDEE COLLEGE - Scotland

Dundee College mission is to contribute to an ambitious Scotland by playing a lead role in
education, economic development and community life. The course portfolio is continually be-
ing refined and adapted to ensure relevance to existing and emerging markets and to em-
ployment and economic trends. Programmes of study include vocational, professional and
academic subject grades and disciplines at National, Higher National, Degree and post-

graduate level.

The College is currently investing £43m in a new state of the art campus to ensure it contin-
ues to address the future industry, technology and skill requirements, and support the needs
of our local, national and international students, as well as our public and private sector part-

ners.
DECROLY Centro Homologado de Formacién Profesional — Spain

DECROLY is a pioneering centre in the implementation and development in VET education,
from its foundation in 1978. Its main aim is to have the highest level in the quality of educa-
tion and training of our students. It provides courses on Initial, Occupational and Continuous

Education and training.

Our tasks focus on the professional and individual development of our educative community;
promoting the European dimension in the education system, training our students and teach-
ers and contributing in the implementation of the culture of European citizenship. We reach
this:

- Designing programmes of education together with the collaboration of prominent local

business, organizations, trade unions and the Local Education Department.
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- Determining the appropriate strategy for the courses which establish the objectives, con-

tents, activities, methodology, material resources, assessment.
- Elaborating a methodical, training and learning material.
- Coordinating training-periods in the labour market.

Actually, we are transferring the best practice and experience of European VET institutions

through our collaboration in different European Projects. (Pools, Diquas, Transenet.etc).

In March 2007 we had the EXTENDED ERASMUS UNIVERSITY CHARTER. We were
awarded till 2013.

Public institution Vilnius Builders Training Centre — Lithuania

Public institution Vilnius Builders Training Centre is situated in Vilnius, the capital of Lithua-
nia, and specialises in training qualified construction workers. The Centre provides initial vo-
cational training for young people who acquire their first qualification (and secondary educa-
tion), and continuing vocational training for unemployed adult people and for those wishing to

raise their qualification.

On October 1* 2008 the number of students within initial vocational training programme was

1102; the number of adult students was 150. The number of teaching staff is 105.
Jugendfoerderverein Parchim/Libz e.V — Germany

- accepted body responsible for training of independent youth welfare

- nonprofit making association

- governmental qualified institution of further education

- advancement of youth welfare, child-hood careers aid and the social work

- maintenance and rehabilitation of juvenile offenders

- social care of educationally handicapped young persons , their prevocational training and

education

- advancement and welfare of social endangered children and young persons as well the

family care
Innovationstransfer- und Forschungsinstitut Schwerin — Germany

itf Schwerin was founded in 1991. The aim of the itf research is to encourage innovations in
initial and further education in order to promote the development of professional competence

under the influence of economic change and particular regional conditions.
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Range of Services:

- Coordination of innovative projects in general education and vocational initial and further

education
- Expert guidance in projects in vocational initial and further education
- Evaluation of projects in vocational initial and further education
- Development of initial and further education programmes in the working process

- Analyses of vocational initial and further educational needs in regions, sectors or enter-
prises

- Organisation of workshops for the development of personnel and organisation in enter-

prises and vocational initial and further education
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4.2

Structure of vocational training

Partner institution

Type of VET model

The model is characteristic of all the

schools in the country

Introduced in training in-

stitution and/or in country

Hellenic Regional

Development Centre

Vocational training courses especially for con-
tinuing vocational training are provided in co-
operation within enterprises in close interaction
with public bodies and employer institutions.
Part of the learning approach is the provision of
on-line courses following the blended learning
methodology (organization of face-to-face train-
ing sessions and distance learning through web
platform). The training programs are co-funded

by EU projects

No

Initial Vocational training is provided
chiefly by the Vocational Training Insti-
tutes (IEKs). The public and private IEKs
operate in the framework of the National
System of Vocational Education and
Training. The objective of the IEKs is to
provide all types of vocational training,
both initial and advanced, and to ensure
that the students obtain the necessary
qualifications by imparting scientific,
technical, vocational and practical knowl-
edge and by cultivating skills with a view
to facilitating their occupational integra-
tion and their adaptation to the changing
needs of the production process. The
training sessions are provided within the

Vocational Training Institutes.

The private and public Vo-
cational Training Institutes
operate in the framework of

the National

System of Vocational Edu-
cation and Training which
was established in 1992
under the aegis of the Or-
ganisation of Vocational

Education and Training
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Furthermore continuing vocational train-
ing courses can be organized by a pleth-
ora of bodies which focus on specific
population groups (agencies, vocational
training centres, enterprises, NGOs, pri-
vate colleges). The purpose of continuing
vocational training is to maintain, refresh,
upgrade and modernise the job skills of
persons seeking employment and to help

workers interested in career develop-

ment.
Jugendfoerderverein | Outside training 1990
Parchim/Libz e.V. Theory in vocational school
no
Practical training in our centre
Practicum in enterprises
Pori College General education type of VET model no Valid curriculum in our
Siauliai Vocational There are theoretical and practical training in
Education and Train- | the school. Also, concluding vocational practice _
Yes All the time

ing Centre

in firms, that lasts 15 weeks. Students acquire

secondary education during the first two years
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Vilnius College of
Technologies and

Design

In our education process and programs we
combine a high level of theory and practical
training. In our programs great attention is paid
not only to theoretical education, but also to
practical skills in real life conditions and situa-
tions e.g. to provide technicians and engineers
with the knowledge and skills in specialists ar-
eas and the ability to adapt and be flexible in
different working social environments. Students
have an opportunity to choose some subjects

by their choise

Yes

From the establishment of

the college

FRG Timisoara

33% theory, 34% productive practice,

33% practice at companies

no

In 25 May 1993

DUNDEE COLLEGE

Learners are at the college on a block release
basis. This means that when they are not at
college they are at work where they are em-
ployed

Yes

Session 2003-2004

DECROLY

In Spain we alternate theoretical and practical
training. The training is doing in a company and

each module has different number of hours

Yes

It was introduced in Spain

and in our institution in 1993
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Vilnius Builders

Training Centre

The type of VET model used at the Centre is in-
between: school — market oriented. Much

attention is paid to general education and

In 1991, after the re-

] ) o Yes establishment of the Repub-
theoretical practical training, however, 60% of . _ .
o o ) ) lic of Lithuania
total training time is dedicated to practical
training
Alytus Vocational In this Center the school model is oriented to
Training Centre market. A lot of attention is given to general
education and theoretical knowledge; however
o _ It was started to use after
70% of learning time is based on practical _ _ _
Yes Lithuania Republic restora-

learning. It is executed in 3 ways: in training
workshop (basic skills) real work process
(working at school) and at enterprises or build-

ing objects (at employers)

tion in 1991
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The main advantages and disadvantages of a VET in the countries

Partner institution

Advantages

Disadvantages

Hellenic Regional De-

velopment Centre

The VET helps learners not only to
acquire lacking competencies but
also return to education system
and at the same time to become

more competitive in labour-market

Modularisation system establishes
conditions under which more easy
options are provided to pass from

one educational level to another

Modular schemes provide choice

and flexibility to learners

National system for recogni-
tion of prior learning has not

been established yet

Jugendfoerderverein
Parchim/Lubz e.V.

special extensive education and no

production cycle

special teacher, foreman or engi-

neer

Pori College

Whole age group gets education

Education continuity on all up to
Many various were seen much

Especially presence of working life

is very important

At work learning is indeed already

everyday life of the schools

Heterogeneity of age group

Large study groups

Presence of the employers is

occasionally symbolic

Work don't answer curricu-

lum

Craftsmen deficiency in the

jobs prevent learning

VET- system is too expen-

sive - answer Romania

Siauliai Vocational
Education and Training

Centre

Training is quite fine tuned, formal-
ized. The biggest part of pro-
grammes is preparing and renewal
according the standards. Other
programmes are prepared accord-

ing the requirements of employers.

The State is unable to renew
training equipment and to
provide with new technolo-
gies the vocational schools.
Support form employers is

symbolic. The situation in
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Preparation, renewal, evaluation
and legitimating of vocational train-
ing standards coordinate Methodo-
logical Centre for Vocational Edu-

cation and Training

this field can be improved by
the funding from the EU

structural funds.

Vilnius College of
Technologies and

Design

Studies reveal the versatility

through optional subjects

Creating the conditions for the stu-
dents practical skills to shape in the

real conditions

Professional practice in the study
program Construction there are 16
credits ( that is 13.33% of the total
volume of the study program).

Reducing the volume of working
hours in audience, increased the
volume of self-working hours, the

number of course works

there works of qualified and com-
petent teachers, invited people

from the practices and so forth

More hours (credits) for the
general subject matter and
the final preparation work.
Fewer hours devoted to spe-
cialization subjects, social
sciences and professional

practice

It is necessary to adjust the
volume of subjects taught.
For example, it is necessary
to appropriate in connection
to the larger groups for the
study program to comple-
ment the subjects (or the al-
ternative choice) or to
change in programs reveal-
ing the latest construction
and engineering aspects of
providing more specialist

knowledge

Lack of professional and
graduate practitioners effi-
ciency, too little attention is
paid to the application of
knowledge in practice

It is necessary to review all
the Lithuanian higher educa-
tion study programs con-
ducted hosting construction

engineer and unify them -
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from the number of credits,
up to the final structure of the
assessment work require-

ments

FRG Timisoara

Market oriented, increase the num-

ber of our clients
Flexible
Permit a better skills training

A better cooperation with com-

pany’s

Expensive

The Romanian companies
are not prepared to unfold an
adequate practice (Specific

conditions and personnel)

A lot of adult people want to
obtain in a easy way a di-
ploma and we have unfortu-

nately a not fair competition

DUNDEE COLLEGE

A national framework set by SQA.
You are able to measure distance

travelled of the learner

Mostly attendance issues
with regards to the learner

and their employers

DECROLY

They are very well prepared in the
education Centre through Theoreti-

cal classes

They can practice what they learnt

in the company

Sometimes can take a good job in
the same company they have done

the training

They can realise how the business

world is working

The new education law is consider-

ing VET studies as High Education

Sometimes they want to take
other studies meanwhile they
are doing their training and
they are not allowed by the

Ministry of Education

VET studies are not consider
very well by the society al-

though things start changing

Vilnius Builders Train-

ing Centre

Most of the graduates receive sec-
ondary education upon graduation
from the Centre which provides
them with an opportunity to con-
tinue their studies in the institutions

of higher education

The number of drop outs is
quite high due to the relative-
ly long time of studies invol-
ving acquiring secondary
education and vocational

training
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Alytus Vocational

Training Centre

Most of high school graduate has
secondary school education it
makes an ability to reach higher

education levels in future

Not even specialty but also

learning lasts too long as a

out before graduating

full secondary school course

result many of students drop

Does the structure of vocational training in the respective institutions really ensure a

flexible professional education?

Partner institution

The present structure of

vocational training prac-

ticed by the institution

considered to be suffi-

ciently flexible in terms of:

curriculum design

training organization

assessment of the
learning outcomes

Hellenic Regional

Development Centre

Yes

Yes

Curricula are developed based on
the specific training needs of target
groups based on training needs
analysis. The curriculum allows
them to achieve their potential,
within an overall context that reflects
the educational, economic and cul-
tural environment. This approach
enables us to adapt the training cur-
ricula to their specific needs and de-
velop specific skills and competen-

cies defined by the needs analysis

Jugendfoerderverein
Parchim/Lubz e.V.

Yes

Yes

No

It depends on the general qualified

plan of chamber committee
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Pori College

Yes

Yes

Students are half year in the firms
studying. Can be also to establish
student firm whereby they them-
selves comparable from the activity
to the customers and from the activ-

ity's finance

Siauliai Vocational
Education and Train-

ing Centre

No

Yes

Yes

Favourable: There are applying
flexible organizing forms of training —
training in firms, self-contained
learning. The final evaluations of re-
sults are made by two representa-
tives of employers and vocational

teacher

Unfavourable: The structure of vo-
cational training programmes is for-

malized

Vilnius College of
Technologies and

Design

No

Yes

No

Favourable: Educational training
organization structure is sufficiently
flexible in terms of each subject of
the study are organized so that the
students should be able to achieve
the tasks that are in the subject
study program. Study subjects con-
sist of the theoretical, practical and
independent student work. . Reduc-
ing the volume of working hours in
audience increased the volume of
self-working hours, the number of
course works

The study program has good mate-
rial conditions and training-course
materials. Practical work is carried
out in laboratories, using legal soft-
ware. Production and the final prac-

tice of the students carried out in
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enterprises

Unfavourable: The training struc-
ture of training programs in terms of
the structure is not flexible enough.
Study the structure and the structure
is governed by the General Tech-
nology Sciences (Engineering)
Regulations in the field of study
(2005), which reflects the technology
education and vocational orientation
to the targeted engineering. Con-
struction of the program of study is
divided into 3 main parts of the pro-
gram of study: general education,
engineering direction of study
framework (general theoretical
framework in the engineering, the
main direction of study subjects, so-
cial science subjects), and special
education, and professional prac-
tices, free and optional subjects for
the final work. All study programs —
to 120 credits.

The training structure in terms of the
results of the evaluation is rather
flexible, because final projects are
evaluated as non-university study
attitude results. The results of lead-
ing semester are evaluated during
learning period and accumulated so
called ICI (individual cumulative in-
dex).

FRG Timisoara

Yes

Yes

Yes

to react according with the company
needs; type, form, duration, content
can be adapted to the market / com-

pany demands
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DUNDEE COLLEGE

Yes

Yes

Yes

The training is of a national standard
set by SQA .The vocational training
is reflective with high retention &

achievement rates

DECROLY

Yes

Yes

Yes

Because we have a growing hetero-
geneity of student population, a
growing need from employers for
diverse school leavers qualifications,
and rapid changes in occupational
content caused by technical and or-
ganizational developments in trade

and industry

Public institution Vil-
nius Builders Train-

ing Centre

No

Yes

No

Favourable: The Centre can use
different forms of training: training in
the workshops (laboratories), acqui-
sition of various competences at the
enterprises, training in simulation

environment

Unfavourable: The structure of
training programs is regulated by
The Ministry of Science and Educa-
tion. Only non-essential amend-
ments are allowed. The student is
not able to choose any additional

competences

While the training is provided at the
workshops (laboratories) of the Cen-
tre, the teachers may use different
forms of assessment of the learning
outcomes. The final assessment is a
qualification examination organized
by the Chambers of Commerce, In-
dustry, Crafts. No official document
(certificate can be issued to a stu-

dent to assess his/her interim results
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Alytus Vocational No

Training Centre

Yes No Favourable: The center is able to
apply different teaching forms: train-
ing in workshops, separated capa-
city achievements in enterprises,

learning in simulation enterprises

Unfavourable: Teaching programs
structure is regulated by Ministry of
Education and Science normative
acts and specialty vocational teach-
ing standards. Only nonessential
changes are possible. Students
cannot take additional capacity

which is needed for them.

While learning at school workshop
the Center could apply different
learning result evaluation forms,
however the final evaluation is a
gualifying test which is organized by
the Chamber of Commerce, Industry
and Crafts. Students cannot be
evaluated for mediate results by giv-
ing them some official documents.
For this reason student who do not
finish the program and leave school
are not able to receive anything

Partner institution

What are the intentions of insti-
tutions as to render vocational

training more flexible?

Does the institution offer
the opportunity to acquire
supplementary qualifica-
tions besides the main

selected qualification?

Hellenic Regional Devel-

opment Centre

No
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Jugendfoerderverein
Parchim/Lubz e.V.

It exists no production cycle, the
personal competences special
equipment, high education level

of teacher, foreman and engineer

module to check the educa-

tion of young person

Pori College

Increase dealing with the local
companies and to increase ap-
prenticeship contract education

which is happening in jobs

By arranging vocational ex-

aminations of working life

Siauliai Vocational Edu- To develop training in firms, to No
cation and Training Cen- | adjust theoretical and practical
tre training, to introduce new spe-
cializations according labour mar-
ket needs
Vilnius College of Tech- To increase the flexibility of voca- | No

nologies and Design

tional training, intended to raise:

Freely chosen and the alternative

selected in the offer

Focusing on the practical spe-
cialty items, taking into account

the changes in the labour market

Continuous improvement pro-

grams of study subjects
Improving the practical training in

real conditions, the volume of pro-

fessional skills

FRG Timisoara

Diversify the training offer, closer
cooperation with the companies in
order to adapt the offer to their
needs, competence evaluation,
train of trainers, adaptation to the
EU framework of VET training

Modular training according
to the client needs, compe-
tence evaluation and further

training, specialization
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DUNDEE COLLEGE

Our intentions through time is to
introduce more inter-block activ-
ity, this will allow for learners to

be supported whilst out of College

No

DECROLY

To adapt the programs to the
population and companies needs,
to reach the Long Life Learning

Program objectives

Occupational Vocational
Education and Training

Courses

Continuous Vocational
Education and Training

Formative Actions

Public institution Vilnius

Builders Training Centre

To start using modular training
when a student is assessed at the
end of each module. It will also
allow students to choose addi-

tional modules

No

Alytus Vocational Training

To develop modular training when

Centre the student would be evaluated
for each module completion. The
students would be also able to
take additional modules
4.3 Pedagogical - methodological approach in the partner institutions

Partner institution

Proportion between
theoretical and

practical training

Methodological

work

The role played by
the teacher /

instructor

Hellenic Regional

Development Center

half would be theo-
retical training and

half of it practical

Class teaching
Project work

Group work

Blended learning

Mediator

33




Jugendfoerderverein
Parchim/Lubz e.V.

training on the job: 2
days in school, 3

days in our centre
training: 1 week in
school, 3 weeks in

our centre

Project work

Learning arrange-

ment

Group work

Mediator
Consultant
Information provider

Supervisor

Pori College

theoretical about
20%

practical training
about 80%

Theoretical and prac-
tical teaching had
rather evenly di-
vided. In Finland
education politics
direction at the mo-
ment to the practice's
study. Craftsmen
and women defi-
ciency in the labour
markets demands
directing of the edu-
cation so, that the
working life get em-
ployees on the fast
interval. Also man-
power move to the

land is welcome

Class teaching

Presenter of the

skills

Siauliai Vocational
Education and Train-

ing Centre

45% - theoretical,

55% - practical train-

ing

Class teaching
Project work
Group work

Blended learning

Consultant

Information provider
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Vilnius College of 3 main parts: theo- Class teaching Mediator
Technologies and retical, practical and Project work Consultant
Design independent student

work. Study Program Learning arrange-

Construction ap- ment

proximately divides Group work

to: Blended learning

lectures — 26.52%

practical work —

28.1%

self-studing hours —

45.37%
FRG Timisoara 33% theoretical part | Class teaching Mediator

0 .
67% practical part Project work Consultant
Learning arrange- Mediator

ment

Group work

DUNDEE COLLEGE

Approximately one

third technology and

Class teaching

Information provider

Supervisor
two thirds practical
activity
DECROLY It depends on the Class teaching Mediator
type of studies: The Project work Consultant

studies of two years
are 2000 hours in
total. 380 hours are

training

The studies of one
year are between
1300 and 1400 hours
in total; 340 — 440

hours are training

Learning arrange-

ment

Group work
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Vilnius Builders

Training Centre

40% and 60%

Project work

Class teaching

Mediator

Consultant

Group work Information provider
Blended learning Supervisor

Alytus Vocational Class teaching Mediator

Training Centre Project work Consultant

30% and 70%

Group work

Blended learning

Information provider

Supervisor

4.4  Modular vocational training in the partner institutions

Partner institution

Reasons why the institu-
tion offers modular educa-

tion

Problems that appear in
your institution as a result

of modular education

Hellenic Regional Develop-

ment Centre

Training thematic units can
be distributed and provided
for different educational sub-
jects; The trainee has the
choice of selecting through a
spectrum of many of training
thematic units that covers
different cognitive objects,
adapting in this way learning
to his own individual needs;
It is made easier by distance
learning using the modular
system. Use of new tech-
nologies facilitates the provi-
sion of information and
communication; It makes
monitoring easier and con-
sequently attracts the major-
ity of workers who want to

get further training
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Jugendfoerderverein
Parchim/Lubz e.V.

are imposed

not flexible

Pori College

Curriculum defined by edu-

cation board
Learning grows in steps

Good system

Often starting and ending
module doesn't always agree

to customer work service

Vilnius College of Technolo-

gies and Design

Design of the program of
study prepared by the Gen-
eral Technology Sciences
(Engineering) Regulations in
the field of study (2005),
which reflects the technology
education and vocational
orientation to the targeted

engineering

FRG Timisoara

Market demand

To increase the number of

applicants

To increase the efficiency

Organizational measures

(logistic)
Overlap of hours
Venue problems

Different workload on do-

mains according the demand

Personnel and means

DUNDEE COLLEGE

Modules provide student
centred learning. They en-
hance the learner experi-
ence. Also they are value for
money, in terms of the em-
ployer being “part” of the

learning process

If learners are absent from
college its difficult for the in-
stitution to provide remedia-

tion
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DECROLY

Choice of Educational Con-

tent
Students Motivation

Companies requirements

Sometimes students concen-
trate more in one module
than in others, specially in

the training module.

Sometime, the student is
working; that’s mean that he
cans not assit to all the

classes regularly

In some groups, it is difficult
to motivate (age, family prob-

lems.etc)

The companies are not sen-
sible to the necessity of the
permanent learning of their

workers

Lack of recognition by the

society to these studies

Alytus Vocational Training

Centre

To make ability for student to
choose teaching content

more flexible.

Reassure gained qualifica-
tion acceptance in other

country.

To expand personal mobility
abilities in EU work market
fields

At this moment the Center is
not prosecuting any modular

teaching
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Jugendfoerderverein
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Parchim/Libz e.V.
Pori College X X
Siauliai Vocational Education
and Training Centre T T T T
Vilnius College of Technolo- Students, as well as em-
gies and Design ployers, participated in
study programs commit-
tees
FRG Timisoara X X X
The learners have been
involved through the
learners voice e.g.
DUNDEE COLLEGE X X
course surveys, course
team reports, self evalua-
tion etc.
DECROLY X X X

Public institution Vilnius Build-

ers Training Centre

Alytus Vocational Training

Centre
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Partner institution

Do the pupils receive Credit Points (cps) according to
ECTS after they have successfully passed a module

and got an achievement proof?

Vilnius College of Technolo-

gies and Design

Credit and defines the essence of the Common Technol-
ogy Sciences (Engineering) Regulations in the field of
study (2005)

Alytus Vocational Training

Centre

tries

During the process of executing this project these ques-

tions should be combined between the partners and coun-

Partner institution

Role the quality as-
surance system is
playing in the
framework of mod-
ule based voca-

tional training

Have the institution
already fixed any
quality indicators
for modular voca-

tional training?

How does the insti-
tution promote the
guality of modular

vocational train-

ing?

Hellenic Regional

Development Centre

Quiality assurance
system has a key
role in module based
training as quality
mechanisms demon-
strate that there is a
consistent and ap-

propriate standard of

professional practice.

In addition its appli-
cation gives oppor-
tunities to achieve
better

No

Modular training has
been recently intro-
duced in Greece and
only by specific edu-
cational entities.
Modular training is
not event part of the
secondary educa-
tion. There are no
mechanisms so far
neither for applying a
quality assurance
system nor for pro-

moting

Modular training is
just making its first
step and we could
say that it is only on

experimental level
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Jugendfoerderverein

module testing of

testing of authorizied

Parchim/Libz e.V. authorised chamber | chamber
Pori College No role No No
Siauliai Vocational The system is based | No We have no experi-

Education and Train-

ing Centre

on self-examination
allows to assess ad-
vantages and disad-
vantages of teacher,
vocational training
programme, school.
Also, it allows to
predict tolls of
activities

improvement

ence

Vilnius College of
Technologies and

Design

The college devel-
oped a quality as-
surance Paper —a
document which
briefly describes the
guality management
system, the role — to
provide opportunities
for the College to
effectively manage
the processes: man-
agement, planning
and implementation
of training, applied
research and educa-
tion links with part-
ners in international
relations, physical
resources, person-
nel, student
achievement evalua-

tion system.

Quiality assurance

system indicators:

Management effi-

ciency

Study planning, pro-
gramming, imple-
mentation and re-

sults

Professional consul-
tancy and applied

research capacities

The development of
international rela-

tions

Material and financial
resources for the ef-

fective using

Improving the level

of skilled personnel

Quality system activ-
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In addition, the col-
lege operates the
Quality Management
Centre, providing
high-quality perform-
ance of study, an-
nual quality assur-

ance plan

ity
Evaluation of the

level of qualifications

of graduates

FRG Timisoara

Assuring the training
efficiency, gaining of
knowledge, training
of correct principles
and skills (training
skills in accordance
with the COR — Ro-
manian Classification
of Occupations, Oc-
cupational standard
SO or Training stan-
dards SPP)

Corresponding to
ISO 9001/2000 and
quality criteria of
FVBB

Quality assurance is
a continual and tar-
get-oriented devel-
opment process that
conforms to both la-
bor market require-
ments and client ex-
pectations.
Therefore, meeting
our clients’
requirements and
achieving a high
guota of trainees
who find employment
after completing our
training courses are

our priority

DUNDEE COLLEGE

The role of the Qual-
ity assurance is to
ensure safe valid,
reliable, consistent
assessment deci-
sions are being
made across the
whole program

This is done through
performance indica-
tors achievement
and retention rates
benchmarked
against national

standards

It promotes quality
through the college
guality assurance
system as well as
external quality ar-
rangement such as
verification visits
from the awarding
body SQA (Scottish
Qualifications Au-
thority)
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DECROLY

Reduce the level of
failure of the forma-

tive action

Transmission of val-

ues

Education like per-

manent learning

Social recognition of
the professorship
and support to his

task

Recognition of the
role of the parents as
main people in
charge of the educa-

tion

Contribute to the de-
velopment of the
students as people,
emphasizing in con-
cepts of solidarity,
tolerance and re-

spect

Encourage the par-
ticipation of the dif-
ferent sectors: Direc-
tion, Teachers, Ad-
ministrative staff, stu-
dents, parents and

companies

Support and improve
the institutional rela-
tions with official (or-

ganisations)

In each department
we clearly mark the
objectives we would
like to reach at the

end of the year

Satisfaction of educa-

tional community

Students’ incorporation

to the labour world

Satisfaction of the dif-
ferent components of
the educational com-

munity

Provide resources and

appropriate formation
Participation in meet-
ings

Presentation of candi-
dacies to representa-

tives

Foment the acquisi-
tion of capacities and
intellectual and work
habits, as well as of
scientific, technical,
humanistic, historical
and artistic knowl-
edge, with special
attention to different

ways of expression

Qualify the students
for the development
of professional activi-

ties

Develop the capacity
of autonomy, critical
sense, trying to allow
our students the full
accomplishment of
their development as

people
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Foment the participa-
tion in regional, na-
tional and interna-
tional projects of co-

operation

Public institution Vil-
nius Builders Train-

ing Centre

Quiality assurance of
VET is one of the
key issues. Proper
means to ensure the
quality of implemen-
tation should be con-
sidered when devel-

oping each module

Modular education is
not available at the
Centre yet. However,
the institution has
promotion system for
teachers, students,
administration for the
quality achieved in
VET

Alytus Vocational

Training Centre

PM quality assur-
ance is one of most
important questions.
Preparing each
module there should
be provided means
which reassure that
this occupational
teaching programs

part is realized wall

No

At this moment the
Center is not pro-
ceeding any modular

teaching.

Partner institution

Does the institution
dispose of all nec-
essary material re-
sources for a
modular based vo-

cational training?

What are the necessary material re-

sources for a modular based vocational

training?

Specify

Jugendfoerderverein
Parchim/Lubz e.V.

Yes

depends on the module
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Pori College Yes Material expenses grow in current shaped in
modular education because customer work re-
duces. To practise works we need enough the
asset

Siauliai Vocational no experience

Education and Train-

ing Centre

Vilnius College of Yes Laboratories — the practical and laboratory

Technologies and work, the working process of familiarization

Design with the equipment used, materials and tools
and so on
A specialized audience — the individual
items of theoretical knowledge and practical
skills-building, database creation and the
like
Library Fund - material and special study of
literature, practice and self-employment
training, and so on

FRG Timisoara Yes
Materials are specified in the Training & As-

DUNDEE COLLEGE | Yes
sessment Programme (TAPS)

DECROLY Yes

Vilnius Builders Yes The Centre does not provide modular train-

Training Centre ing yet, however, we have all necessary
human and material resources to implement
the existing curricula. In our opinion, these
resources will be sufficient for implementa-
tion of the modular programmes

Alytus Vocational Yes At this moment Center is not proceeding any

Training Centre

modular teaching however we have all
needed human and material resources for

qualified realization
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Partner What sort of specific competences the teachers / instructors need
institution for shaping the modular based training?

Hellenic Re- General Professional Competencies on the subject

gional Devel-

opment Centre

Applies the rules of appropriate presentation, prepares and delivers

presentation on the possessed general and specialist knowledge
Formulates training goals on the basis of possessed knowledge
Develops scenarios of classes

Selects the methods for delivering classes according to the goal and level

of participants

Chooses appropriate forms for delivering the classes, taking into account

organizational, institutional and financial constraints

Chooses teaching methods adequate for the goal and the participant’s

perception abilities

Plans the tasks effectively over the time provided for their delivery
Learns about the participants’ interests

Prepares an optimum station to organize exercises

Delivers the exercises, using alternative methods adapted to the pur-

pose, abilities of participants and equipment

Uses appropriate professional and teaching terminology

Uses audio-visual equipment which supports the delivery of lecture.
Properly uses the teaching aids necessary to conduct exercises
Plans own actions

Uses various information sources

Organizes and classifies information from the perspective of their useful-

ness to achieve the assumed goal

Evaluates the usefulness of training contents for its participants, performs

a selection
according to the expectations and perception abilities of the recipients
Determines optimum spatial conditions to deliver the classes

Provides the participants with feedback on their learning results
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Effectively manages the group process during each phase of the group's

development

Solves conflict situations without harm to the group and the teaching

process

Develops contents-related and methodology materials according to the
methodology for developing materials which support teaching and self-

study
Flexibly reacts to changes in demand for specific forms of training
Collects feedback from participants on the effectiveness of courses

Pedagogical competencies

Imagination and creative thinking ability; emotional resistance
Self-control ability; self-reliance

Ability to establish contacts with others; able to demonstrate empathy
Ability to make quick and apt decisions; ability to cooperate

Leadership abilities

Jugendfoerderv
erein
Parchim/Libz

e.Vv.

in each vocation must work a foreman in qualified job that requires train-
ing
further teachers of apprentices must have a qualification test in the voca-

tion

Pori College

These are very important:

- Ability to combine theoretical training with practical training.

- Ability to individualise the teaching process.

- Ability to act in order to promote students' achievement of results.
Subject competences:

- Ability to demonstrate the possibilities of using the competencies in-
cluded in the module.

Ability to organize a safe learning process and the assessment that pro-
motes progress.
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Siauliai Voca-
tional Educa-
tion and Train-

ing Centre

Teacher has to know very well content of the modular training, aspects of
the theoretical and practical training, training methodology, psychology of

the person

Vilnius College
of Technologies

and Design

The use of information technology competence
Organization development and change management competence

Competence in the development of environmental education
Subject content planning and development of competence
Teaching management competence

Pupils' achievements and progress in the assessment of competence

FRG Timisoara

Special theoretical and practical knowledge, methodological knowledge,

pedagogy specific for trainers, andragogy

DUNDEE Subject competences-Assessor/verifier awards Al & V1.
COLLEGE Pedagogical competences-Teaching & learning units, TQFE
DECROLY The established ones by the legal rules in each module

Vilnius Builders

Training Centre

Pedagogical competences:

- Ability to combine theoretical training with practical training.

- Ability to individualise the teaching process.

- Ability to act in order to promote students’ achievement of results.
Subject competences:

- Ability to demonstrate the possibilities of using the competencies in-

cluded in the module.

- Ability to organize a safe learning process and the assessment that

promotes progress

Alytus Voca-
tional Training

Centre

Pedagogical: Ability to relate theoretical and practical teaching; Ability to
individualize teaching; Ability to act seeking to stimulate students to reach

destination

Subject: Ability to demonstrate using capacities which are in teaching
module; Ability to organize safe capacity teaching in module and advance

in evaluation
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Partner How do the teachers/instructors improve their competences in the
institution shaping of modular training?

Hellenic Re- Teachers/instructors may acquire further vocational training through con-
gional Devel- tinuing vocational training programs organized by Vocational Training

opment Centre

Centers (KEK)

Jugendfoerderv
erein
Parchim/Lubz

e.V.

practically oriented, further education, qualification

Pori College

On further education and by developing own teaching

Siauliai Voca-
tional Educa-
tion and

Training Centre

Teachers have a right 5 days per year to improve their qualification. The

most effective improvement of qualification — is placements in firms

Vilnius College
of Technologies

and Design

Teachers participate in specialized training, paths, training (courses),
Teacher Professional Development Center (PPRC), organized seminars

and training, etc

FRG Timisoara

Specialization on necessary domains in RO and abroad

Active participation on different seminars and projects in RO and abroad

DUNDEE Continual professional development and attend national/regional network
COLLEGE meetings
DECROLY Participating in different learning programmes

Vilnius Builders

Training Centre

Short-term internships at the enterprises and building sites

Learning from the experiences of other Lithuanian and foreign schools
Exchange of the experiences within methodological groups at the Centre
Participation in different seminars intended for raising one‘s qualification

Self-studying using different forms of available materials

Alytus Voca-
tional Training

Centre

- Other schools experience interception
- Exchange information in the Center methodical groups
- Participating in various qualification elevation courses

- Self study using public material
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4.5

Modular training for decorators/painters

Partner institution

The modular train-
ing programme for
training decora-
tors/painters
consists of how

many modules

Is it possible to link
the modules for the
training of decora-
tors / painters to

each others?

On what basis does
this connection of
the modules

operate?

Hellenic Regional

Development Centre

16 training modules

for painters

7 training modules

for decorators

Everything con-
nected with decora-
tive painting, painting
of specific surfaces,

colouring

and colouring har-

mony
Jugendfoerderverein | There is a general
Parchim/Lubz e.V. qualified plan of the
chamber
Pori College About 6 - 7 modules | No From part to the en-

tirety

Siauliai Vocational
Education and Train-

ing Centre

Vocational training
program of decorator
have no modular

system in our school

FRG Timisoara

4 modules: decorat-
ing (painting), dye-
ing, work with plas-

ter, tapestry

Preparation support
(preparation of the
walls) is almost iden-

tical

Standards: Occupa-
tional Standards SO
& Training standards
SPP

DUNDEE COLLEGE

There are 6 training
modules split over
two years of training;
approximately 1360

hours of training

The modules in the

training program are
completed in a logi-

cal sequence and

can be integrated

Modules are pre-
scribed by SQA. One
module leads onto
the next module,
learner is competent

after each module
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DECROLY Painting & Decorat- | With an exam , they | To pass an exam
ing Project 1 can go directly to
Painting & Decorat- level 2 of VET
ing Project 2
Workplace Interac-
tion Skills
Site Specific OH&S
Induction and Train-
ing
Vilnius Builders At the time being the | Yes Students cannot start
Training Centre Centre has only the a new module until
vision of the modular the haven't finished
training programme the previous one.
consisting of 11 E.g., they can start
modules learning “Mechanical
plastering” after they
have completed
“Hand plastering”.
Alytus Vocational There is no modular | No When chosen mod-

Training Centre

program for decora-
tion master but there
is a vision of this

module

ules are not finished
there is no possibility
to learn others, for
example, only when
you finish hand plas-
tering module you
are able to learn me-
chanic plastering

module program
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Partner institution

1. Are you able to discriminate between the modules in accor-
dance with their importance (compulsory modules, optional

modules, additional modules) and to classify them?

2. Do these modules offer the opportunity to deepen interdisci-
plinary competences (social competence, methodological

competence ...)?

3. Do the modules for the training of decorators/painters lead to

a recognized diploma or certificate?

4. Will the apprentice be given Credit Points (cps) according to

ECTS after he has finished the training successfully?

Hellenic Regional De-

velopment Centre

Compulsory modules: 12; Optional modules: 3; Additional mod-

ules: 1

interdisciplinary competences: Communication, interaction with

the others, Problem solving
Lead to a recognized diploma or certificate

No — Credits are applied on the academic level

Jugendfoerderverein
Parchim/Libz e.V.

interdisciplinary competences: planning of resources virtues of

work
Lead to a recognized diploma or certificate

No — Credits are applied on the academic level

Pori College

Curriculum of the painter is based on to two compulsory module,
to the optional parts of the examination modules 30 credit points,
freely to complain module 10 credit points and to the common

studies 20 credit points

FRG Timisoara

Compulsory modules: 4

interdisciplinary competences: Communication, personal devel-

opment, health and safety, team work
Lead to a recognized diploma or certificate

No Credit points

DUNDEE COLLEGE

Compulsory modules: 6

interdisciplinary competences: Within the training program there
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are modules aimed specifically at Core Skills, Employability

Skills and Citizenship
Lead to a recognized diploma or certificate

No Credit points

DECROLY Compulsory modules:

- Painting

- Interior Design

- Specialist Paint Effects —Theme Rooms
Additional modules:

- Spanish language; Maths; FOL

interdisciplinary competences: They are prepared for the laboral
world

It focus the social competencies, the personal development.etc
Lead to a recognized diploma or certificate

No Credit points

Vilnius Builders Training | Compulsory modules: Vision: 8; Optional modules: Vision: 3

Centre A student is obliged to choose 9 modules

Alytus Vocational Train- | Compulsory modules: Vision: 8
ing Centre Optional modules: Vision: 3
The Students should learn 9 modules

Interdisciplinary competences: Some of them. For example, In-

troduction to building occupations; Introduction to work market
Lead to a recognized diploma or certificate

No Credit points

What are the preconditions and requirements posed by introduction of modular training to the
partnership and cooperation between the stakeholders in VET (VET institutions, employers,
unions, professional organizations, government)? What models of the partnership between
the stakeholders in VET are more effective and favourable for the implementation and devel-
opment of the modular training? Here there can be used the typology elaborated by the Leo-
nardo da Vinci project “LITVETNET” (see table 1).
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Table 1: Typology elaborated by the Leonardo da Vinci project “LITVETNET”

Involvement of the

social stakeholders

Processes of the VET system

Institutional regulation in the

VET system

Funding and financial

management process

Procedural organization of the

educational process

Methodological VET design

Scattered participa-
tion on the basis of
the bilateral coop-

eration

1. State institutional regulation of

the VET system is quite liberal

and leaves a lot of freedom for the

bilateral partnerships between the

stakeholders, especially between
the VET institutions and enter-
prises.

2. Formally the state institutional
regulation is very intensive, but
due to the weakness of the real
regulation instruments and short-
ages of funding it can not be ef-
fectively implemented in practice
where many things are left for the
bilateral agreements between the
VET institutions and other stake-
holders.

3. Bilateral partnerships are
strongly regulated and coordi-

nated by the state.

1. Lack of state funding of VET
pushes VET institutions to de-
velop bilateral cooperation with
the local employers and other
stakeholders.

2. State enhances the expan-
sion and development of the
bilateral partnerships between
the VET institutions and busi-
ness through the different
measures of the fiscal policy,
financial support and legisla-
tion.

3. Existing practices of the bi-
lateral cooperation between the
stakeholders in VET facilitate
development of the co-funding
mechanisms and co-funding
culture in the partnerships of
VET.

1. Bilateral partnerships be-
tween the stakeholders do not
have important impact to the
organization of the educational
process which is left to the VET
institutions and regulated by the
state.

2. Involved partners have the
possibility to participate in the
organization of the educational
process and take the active part
in it (involvement of the enter-
prises in the organization of
practical training, evaluation of

learning outcomes).

1. Methodology of VET is de-
signed by the central government
institutions (Ministry of Education)

in the centralized way partners

involved in bilateral cooperation in

VET can not influence this proc-
€ess.

2. The stakeholders of VET (es-
pecially employers) are individu-
ally consulted in the process of
the methodological design of
VET.

3. There is no centralized meth-
odological VET design and plan-

ning. This process is implemented

by the various stakeholders en-
suring the variety of standards,

training curricula etc.
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Cooperation based
on the agreements
between the part-
ners on the sec-

toral level

1. Legal and institutional regula-
tion of the VET system is based
on the sectoral /intersectoral

agreements between the stake-

holders.

2. Institutional and legal regulation
only sets the rules for the estab-
lishment of agreements between

the stakeholders in the sectors.

3. Institutional regulation is exe-
cuted exclusively by the state and
sectoral stakeholders play only

secondary role in it.

1. The mechanisms, ways and
sharing of funding and financial
management of VET is agreed
by the negotiations of the
stakeholders at the sectoral and
/ or intersectoral level and it
includes co-funding with the
participation of sectoral em-

ployers.

2. Stakeholders from the sec-
tors take part in co-funding of
VET but this process is based
only on their interests and lacks

systemic approach.

3. Cooperation between the
stakeholders on the sectoral
level does not include funding
of VET.

1. Social partners and stake-
holders on the sectoral level
take active part in the organiza-
tion of the educational process
(theoretical and practical train-
ing) and their participation is
agreed in the sectoral and in-
tersectoral agreements and

national legislation.

2. Stakeholders from the sec-
tors take part in the organiza-
tion of the educational process
but their participation is based
only on their interests and lacks

systemic approach.

3. Social partners and stake-
holders on the sectoral level are
excluded from the participation
in the organization of the edu-

cational process.

1. Partners on the sectoral level
take active part in designing of

the occupational standards and

other methodological instruments.

This participation is based on the
shared righst and obligations
agreed in the sectoral agree-
ments and / or prescribed by the

laws.

2. Sectoral stakeholders are only
consulted in the designing and
approval of the occupational or
VET standards, their participation
is based only on their interests
and not on the agreements or

legal prescriptions.

3. Due to the underdevelopment

of the sectoral stakeholders, lack

of know-how and required compe-

tences sectoral bodies can not
take active part in designing of
the methodological VET tools.
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Cooperation based
on the agreements
between the stake-
holders on the re-

gional level

1. National legislation provides
rather wide possibilities of the in-
stitutional regulation of the VET to
the regional level and the stake-
holders in the regions are actively

involved in this process.

2. There is institutionalized coor-
dination between the VET part-
nerships on the sectoral level and

regional level.

3. Stakeholders of the regional
level play only consultative and
supporting role in the institutional
regulation of the VET system per-
formed exclusively on the national

level.

1. Stakeholders at the regional
level actively participate in the
co-funding of the VET, espe-
cially in the field of apprentice-
ship, practical training and con-
tinuing vocational training and
such co-funding practices are
agreed by the agreements on
the regional level or foreseen in
the regional development poli-

cies.

2. Involvement of the stake-
holders of the regional level in
the co-funding of VET is based
only on their individual interests

and is not systematic.

3. Stakeholders at the regional
level do not participate in the
co-funding of the VET.

1. Stakeholders on the regional level
are involved in the procedural or-
ganization of the educational proc-
ess as members of the various
groups of the VET policy setting
(planning of the training process,
planning and organization of the as-
sessment of learning outcomes etc.)
Stakeholders are also involved in the
supervision and monitoring of the
quality assurance of the organization
of VET educational process.

2. Stakeholders on the regional level
are involved in the organization of
the educational processes of VET,
but their involvement is based only
on their interests, lacks systemic
approach and is limited to the advi-
sory role.

3. Stakeholders at the regional level
do not participate in the organization

of the educational processes of VET.

1. Cooperation of the stake-
holders on the regional level in-
cludes the active collaboration in
designing and development of the
occupational standards, VET cur-
ricula and other methodological
tools of VET.

2. Strcutures of social partnership
in VET in the regions are con-
sulted in designing of the occupa-
tional standards, VET standards
but without the decisive role in

making the decisions.

3. Cooperation of the stake-
holders on the regional level does
not include the collaboration in
designing and development of the
occupational standards, VET cur-
ricula and other methodological
tools of VET.
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Cooperation based
on the agreements
between the part-
ners on the na-

tional level

1. Social partners and stake-
holders take active part in the in-
stitutional regulation and man-
agement of the VET system hav-
ing legal empowerments and
clearly defined functions and obli-

gations.

2. Stakeholders of the national
level are usually consulted in the
processes of the institutional
regulation of VET, but they play

only advisory role.

3. Institutional regulation and
management of the VET on the
national level is executed centrally
and exclusively by the state with-
out any significant involvement of

the social stakeholders.

1. Agreements between the
social stakeholders on the na-
tional level include the shared
obligations of the stakeholders
and state in the co-funding of
the VET. It is confirmed by the

laws.

2. Agreements between the
social stakeholders on the na-
tional level foresee the partici-
pation of the stakeholders in the
co-funding of the VET only on

voluntary basis.

3. There are no agreements
between the social stake-
holders on the national level
concerning the funding of VET
or the existing agreements do
not concern the funding or co-

funding issues.

1. Agreements between the social
stakeholders in the national level
foresee the functions and obligations
of the stakeholders in the procedural
organization of the educational proc-
ess.

2. Agreements between the social
stakeholders on the national level
foresee the participation of the
stakeholders in the procedural or-
ganization of the educational proc-

ess only on voluntary basis.

3. There are no agreements between
the social stakeholders on the na-
tional level concerning cooperation
in the procedural organization of the
educational process or the existing
agreements do not concern these

issues.

1. Agreements between the social
stakeholders on the national level
include the shared obligations of
the stakeholders and state in the
designing of the occupational
standards, VET standards and

other methodological tools.

2. Agreements between the social
stakeholders on the national level
foresee the participation of the
stakeholders in the designing of
the occupational standards, VET
standards and other methodo-
logical tools only on voluntary
basis.

3. There are no agreements be-
tween the social stakeholders on
the national level concerning co-
operation in the designing of the
occupational standards, VET
standards and other methodo-
logical tools or the existing agree-
ments do not concern these is-

sues.
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4.6

DUNDEE COLLEGE

Examples of a module in the training of painters and decorators

Name of the training module

Provide Temporary Protection to Work Areas

Training objectives

On successful completion of this module the
learner will be able to provide temporary protec-
tion to different types of surfaces and items before

beginning work operations

Learning units including informa-
tion about scientific penetration,

importance and time frame

N/A

Learning outcomes (competences
or units of qualification) provided by

the module

There are 5 tasks and no tests in this module

Forms and methods of learning, use

of media

Practical activity, technology sessions

Organization

Preparation and planning of activities. Programme

of module

Result assessment

All tests are mandatory and must be achieved.
Also underpinning knowledge questions must be

achieved which have a cutting score
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DECROLY Centro Homologado de Formacién Profesional

Name of the training

module

Construction

Painting, Decorating and Sign Writing

Training objectives

Your tool kit in detail.

Which paints, wallpapers and tools to use and when to use

them

How to prepare and paint woodwork, walls and ceilings
How to prepare and line walls and ceilings. How to paper walls
How to hang wide vinyls

How to fix coving

How to apply specialist paint finishes

What to do when you finish your course

Becoming self-employed

Marketing Plan for your business

How and where to advertise

How to estimate and how to price work accurately

How to deal with customers

Learning units in-
cluding information
about scientific
penetration, impor-
tance and time

frame

Painting (4 hours weekly- 120 yearly)

Oil Based and water based paint systems
Preparation of wall areas for emulsion painting
Preparation of new wood for painting

Painting previously painted woodwork
Preparing and painting metal

Varnishing and staining.

Exterior painting.

Interior Design (5 hours weekly- 150 yearly)

Substrates

Preparation of walls and ceilings with lining paper prior to emul-
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- Preparation of walls and ceilings with lining paper (cross lining)

prior to wallpapering
- Wallpapering including window reveals and arches etc
- Splicing papers and hanging boarders
- Preparing and hanging wide vinyls
Specialist Paint Effects — (2 hours weekly- 60 yearly)
- Advance techniques of Tortoiseshell
- Malachite and lapis lazuli
- Advance marbling
- Tromph loile
Theme Rooms( 4 hours weekly -120 yearly)
¢ How to plan and design a theme room.
e How to paint murals.
o Stencilling designs from curtains and bedspreads etc.
e Using colours to create clouds and stars etc.

o Stencilling designs based on existing room fabrics eg. cur-

tains bedspreads etc

Forms and methods
of learning, use of

media

e Usesof TICs
¢ Digital boards
¢ Power- point presentations

e Videos

Organization

Schedule: From 8.00 a.m to 14.40 am

30 periods weekly; 40% in the practical classroom; 40% in theory
classroom and 20% technology classroom. Each group has a men-

tor that follows the practical training and theory classes

Result assessment

Once the student passes all the theoretical modules, they go to dif-

ferent collaborating companies to do the practical training course

The company assesses the student together with the teacher
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Pori College

Name of the training module

Painting

Training objectives

Skill

Learning units including information
about scientific penetration, importance

and time frame

Learning outcomes (competences or
units of qualification) provided by the

module

Forms and methods of learning, use of

media

Organization

Teacher, education profession comparable,

field work leader, headmaster.

Result assessment

Work examinations, demonstration, theory

examinations etc.
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Jugendfoerderverein Parchim/Libz e.V.

Name of the training module

tiling of vertical/horizontal surfaces

Training objectives

- industrial safety, care of the environment

- tools, machines, materials, safety regu-

lations
- preparations

- practice

Learning units including information
about scientific penetration, importance

and time frame

- basics of industrial safety, care of the

environment

- choice of tools and knowledge of mate-

rials
- testing and cleaning of walls

- learning of wallpaper

Learning outcomes (competences or
units of qualification) provided by the

module

Forms and methods of learning, use of

media

specialist book, exercise book, movie

Organization

Result assessment
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Vilnius Builders Training Centre

Name of the training module

Painting Works

Training objectives

Training objectives are defined for each element
of the module. The module consists of two ele-
ments: painting using hand tools and mechanized

painting.

1. Training element: PAINTING USING HAND
TOOLS

Aim: to paint different surfaces using water and

non-water mixtures, to perform decoration tasks.
2. Training element: MECHANIZED PAINTING

Aim: to paint different surfaces in mechanized

way.

Learning units including informa-
tion about scientific penetration,

importance and time frame

Skills and knowledge acquired upon completion of
the module: to choose proper painting tools and
materials, to prepare the surfaces, to paint the
surfaces using hand tools and mechanized tools,
to identify the quality of the painted surface, its

drawbacks and be able to fix them.

Learning outcomes (competences
or units of qualification) provided by

the module

The module provides the competence of internal

and external painting.

Forms and methods of learning, use

of media

Learning is organised in the workshops (laborato-
ries), classrooms for theoretical part, building si-

tes. The following forms and methods of learning
are applied: lecture, practical tasks, project work,

tour, discussion, group work, etc.

Organization

Structure of the modular programme:

Programme of the module is based on a particu-

lar practical task:
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1. Name of the task
2. Description of the task

3. General knowledge and skills necessary

for completion of the task
4. Resources for task completion
5. Criteria of task completion

The following is provided in the programme: name
of the module, competence to be acquired, scope,
units of the module, learning aims, percentage

rate of practical training and theory.
Organization of learning:

All modules are taught at school (except ,Intro-
duction into the Labour Market®). Learning is pro-
vided by trainers in accordance with timetables:
theory + practice. Practical tasks make up to 70%
of the total learning time

Result assessment

Ways to assess the results:

A- observation during the performance of the le-

arning task
B — assessment of the results of the task

C — mixed assessment, i.e. observation of the
task performance and assessment of the results

according to the set criteria

Assessment is performed by the trainer or by the
board made up from trainers and a representative

of the employer
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5 Conclusion and recommendation

Nationwide and on the European scale modular based learning is more and more considered
as an appropriate means on the road towards “lifelong learning”. Over the last years a
number of systems have been developed and tested with the intention of creating

comparatible standards all over Europe.

The analysed VET institutions are in very different situation regarding the application of the
modular training in their education and training practices. Some VET institutions have a very
rich traditions and experience of modular training due to the characteristics of VET system
and skills development models of the country (Scotland), other countries, and especially
Lithuania is only on the initial stage for the designing and implementation of the modular ap-
proach in initial vocational training. It creates the possibilities for the transfer of experiences
and measures of the modular training at the school level. However, here it is necessary to

consider the limitations posed by the different contexts of VET systems in the countries.

Also, despite that in the partner institutions, like for instance the Dundee College and Decroly
there are lot of experiences with the modular education, no experiences are available with
any system of credit points as prerequisite for transparency and comparability on the Euro-

pean level.

In order to reach comparability in the training of painters/decorators the project should try to

find a more precise definition of the criteria by which the mastery of the skills can be verified.

This could be laid down in detail in a guide or manual and serve as orientation help. Fur-
thermore, best practise examples should be presented by those countries which already

have got a system of credit points.

What is the structure of the process of the introduction of the modular training of the
painters-decorators in the VET institutions? Here it is important to define and compare

the main stages of the introduction of modular training curricula:
a. Curriculum design stage:
- What are the main sources of information and inputs for the designing of curriculum?

- How the guantitative needs of the labour market and the qualitative needs of the

workplaces are considered in designing the curricula?

- What research methods are applied in this process (sectoral analysis, functional

analysis, work process analysis, etc.)?

- How the existing occupational or VET standards (for example, Ausbildungsordnun-

gen) are considered in this process? What are the specific requirements or specifica-
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How the existing National Qualifications Frameworks (if they exist) are used and con-

sidered in designing of the modular curricula?

How the different experts of construction sector (representatives of employers) and
the VET experts (representatives of VET institutions) are involved in designing of

modular curricula? What are their main functions and responsibilities?
Training organization stage:

How the modular training is organized, what are the similarities and differences in

training organization between the different VET institutions and countries?

What is the share of the theoretical and practical training (in hours)? How theoretical

training is combined with the practical training in the training organization process?

How the VET institutions and employers cooperate in the process of the organization

of modular training? How they share their functions and responsibilities in this field?

How the quality of training is evaluated and assured in the modular training pro-

grammes?
Assessment of the learning outcomes:

What are the main learning outcomes which are assessed after the completion of the

module (competences, knowledge, skills)?

What is the main assessment criteria used for the assessment of learning outcomes

in the modular training?

How the assessment process is organized and what tools and measures are applied?

What methods of assessment are used?

What are the roles and responsibilities of the VET institutions and employers in the

assessment process?

The following possibilities for the development of project activities:

1.

To provide more specific recommendations for the structure and contents of the modu-

lar training programmes to be developed.
To provide recommendations for the credit system of the training programme.

To provide proposals for testing of the modules for painter/decorator within part-

ners'‘institutions (examples of testing scheme).

Open issues
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How can be assured that via modules not only short lasting professional competence is dif-
fused but a constant process of development of professional, social, personnel and methodo-

logical competence is launched with the trainees?

How professions, qualifications and competences can be defined through the modular sys-

tem?
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6 Glossary

Activity and acting competence

Ability to apply actively knowledge and skills

with a strong will

Blended Learning

Blended Learning or integrated learning is a
form of learning, combining the advantages
of traditional learning at school with

e-learning

Coaching

Coaching is a complex process of individual
management of instruction and care devoted

to a learner or group of learners

Competence

Competence is the capacity to self-
management and self-guided activity (see
Erpenbeck 2004)

Curriculum

A curriculum is a complete concept of voca-
tional training and qualification, in which the
objectives, contents, methods, organisational
pattern, forms of performance inquiry as well

as the timetable have been fixed obligatorily

E-Learning

E-Learning is the name for the type of learn-
ing that uses information an communication
technology in such an intensive way, that the

learning place is less important

Group work

Group work is an organisational model of
learning and working together for a number
of trainees aiming at a common learning tar-

get

Informal Learning

Informal learning is acquired outside institu-
tional establishments. According to estima-
tions adults gain approximately 80% of their

competences this way
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Learner’s consultant

The task of a learner’s consultant consists in
helping the learner to develop appropriate
strategies and methods for the solution of
problems. Self-responsibility and self-
management are the important intentions of

this concept

Learning arrangement

A learning arrangement is a didactically up-
graded learning material enabling the indi-
vidual, action-oriented acquisition of complex

formation contents by the learners.

Lifelong Learning

Lifelong learning is a concept aiming at ena-
bling men to learn during their entire life pe-

riod

Modular System

A modular system is a classified number of
modules (system elements), which are inter-

related in a logical order

Module

A module is a conclusive teaching and learn-
ing unit, leading from a defined starting level
to an intended extension of competences,

planned in beforehand

Personnel Competence

The ability to combine cleverness and self-
criticism and to develop positive attitudes,

values and ideals

Professional-methodological competence

Ability to master creative problems through

professional and methodological knowledge

Project Method

The project method is a procedure through
which comprehensive abilities and skills can
be acquired by learners independently, by
contributing to the realisation of special pro-
jects (spiritual or materialised products, ser-

vices or complex tasks)
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Qualification

Qualification means applicable ability, capac-
ity and knowledge. Primarily, qualification is
determined by the demand and not by the
subject (see Arnold 1997)

Self-managed Learning

Learning is self-managed, if the learners de-

cide themselves on the structure of the learn-
ing content and are involved in the decisions

concerning learning place, timing, methods

and media

Situated Learning

The theory of situated learning proceeds
from the assumption that knowledge is re-
generated for the learners by an active proc-

ess of construction

Social-communicational competence

Ability to cooperate and communicate with

other people of the own accord

Tutor

A Tutor is a person who supports the learn-

ing process. He knows the requirements and
solutions and comes into operation in case of
mistakes or overcharges the learner could be

faced with
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